Abstract
I quickly learned the importance of building relationship with my students and engaging them in real conversations. Within the first three weeks, I called every home and engaged in a conversation with parents to seek knowledge from their experiences as the primary teacher of my students. I would ask parents what they could tell me that would help me to be successful with their student.
Within the first two weeks of class, I made sure I let my students know that I did second grade two times and still could not read very well. I kept my seventh and eighth grade report cards on my desk to remind me that my students were in progress just like me. Being real with my students and engaging them in real conversations about learning played a significant role in creating space for my students and me to grow and learn. The key was conversation within a system of standardized curriculum and assessment.
It was interesting to realize that the multiple choice part of the language arts test included the AfricanAmerican dialectical response as one choice for every question. I initiated conversation around this realization by engaging students in understanding and interpreting the politics of standardized language that privileged one language over another. As students were given the space to talk about the politics of the testing system, they could interpret their own identities in relationship to the system and their peers in the class. This deep interpretation of the standardized curriculum resulted in their learning the patterns of their primary language and the patterns of the secondary language I was hired to teach to them. Most passed the test, and none lost their dialect.
Perhaps that can help readers understand why Hermeneutic Pedagogy: Teaching and learning as dialogue and interpretation resonated with me and why I chose to use hermeneutic pedagogy for this book review.
In 2014, Mikhail Gradovski 2 inquired as to where I was on the review.
I replied, "I know that I received the book in late May 2013. I read the first 70 pages as soon as I got the book, started the review, and have not been able to get back to it since then. I wrote the first paragraph of the review on June 10 and was never able to open the book again. I will try to get back to it and finish the job." 
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The following is what I had written: Hermeneutic pedagogy resonates with me because I, too, view teaching and learning as an interpretive process. Dialogue in teaching for learning is a hermeneutical process as both instructor and students become participants in a reciprocal process through which human growth and development may occur in classrooms. Loewen outlines the complexity of education in schools that both works to preserve the status quo and create space for thinking at the same time. He introduces the reader to the concepts of hexis, praxis, and phonesis, which offer a framework for understanding the existence of self in society. He defines hexis as conventional traditions and norms accepted in the majority of society. Praxis is defined as the process of thinking critically about those traditions in ways that create potential for new ways of viewing that may become hexis over time. Phronesis is defined as practical wisdom that results from living through reflective self-consciousness (praxis) to ever-changing senses of self, knowledge, and existence in relationship to others.
When I came to the University of North Texas at Dallas in the summer 2011, all of the faculty were junior tenure track or lecturers. To get the six junior faculty on tenure track started, I brought several scholarly books to a faculty meeting and suggested they all sign up in groups of 3-4 to do a book study and write a review for publication. Three completed one book and one faculty member completed one with me. My goal was to encourage the faculty to engage in reading scholarly works on teaching and learning, and engage in professional conversations for professional development and scholarly writing. I hoped this would open up space for developing learning relationships within our department.
In the summer 2014, we hired three new education faculty members. Two were hired as lecturers and one as tenure-track. In October 2014, I invited these new colleagues to review Hermeneutic Pedagogy: Teaching and learning as dialogue and interpretation with me. Again, I thought this would create a dialogic setting for us to learn from a study of the book. I proposed that we all read parts of the text and meet to have a dialogue to interpret the text and reflexively examine our own experiences. We recorded our dialogue and transcribed it to create a dialogical review of the text, which we think is quite creative because we used hermeneutic pedagogy to learn from the text and each other. We engaged in learning and teaching together through dialogue and interpretation of the book. We hope you will enjoy and appreciate our creative approach.
Glenda: Since this book is called Hermeneutic Pedagogy: Teaching and Learning as Dialogue and
Interpretation, my thinking is that we're going to have a dialogue in an effort to interpret what we are reading and to dialogically come to an understanding of what this book is about and what hermeneutic pedagogy is. So, my thinking is that it would be a very creative way to do a book review of hermeneutic pedagogy by trying to use hermeneutic pedagogy to understand the book. To that end we are going to have a conversation about the text since we all read different parts of it.
Since I read the first 72 pages of the book, part one and the first chapter of part two, in which there were some key terms that the author defined that I think to a degree are important for us to have at least some common ground. The author says,
Silviane Barbato
3 : I would like to know why you took this decision.
Glenda:
After reading the first 72 pages of the book and beginning a traditional review of the book, I understood hexis, praxis, and phronesis as key terms the author introduces to frame the process of understanding the relationship of knowledge based on traditions, and the critical process through which knowledge grows out of experience and interpretation in a living society. Therefore, I thought it would be Yolanda: Couldn't we describe that as Intuitive or maybe reflective to a certain degree? It's something that we do without; it's very automatic. It's something that we see and perceive; and as we said, we don't question it, but we function in it, and we accept it as true. In contrast to this, when you look at praxis. Praxis is the idea that you see those ideas and in praxis is where we begin to question things. That's where your experience begins to help you look as what we define as hexis and question it. I think the author took those two terms and continued to let us look at them in a way that we can compare them, and yet we saw how they could work together, but at the same time it wasn't a linear relationship because in a linear relationship it would merge and the learner probably wouldn't see too much difference. But, if our understanding in terms of hexis is left to where it could be questioned, then your growth leaves two dimensional and becomes three dimensional because what happens is the two --I know this sounds kind of simplistic--like the two begin to dance. And, so what happens in the exploration of both, and I was reading chapter 2, they emerge and you have to put them both aside and then let them redevelop. The author at one point calls it a death, and that was very intriguing because in looking at our understanding of hermeneutics, understanding it from a philosophical standpoint and in some cases a spiritual and religious understanding, it's taking the old and saying I'm going to let it go and become something new. And so, for me, it seems like the author was expressing the idea and looking at the two and how they work together, the learner can optimally develop phronesis. Was when the two grew together to the point where you would let them both go and reemerge. It seemed very similar to me as when young children are developing schema, going through that process of assimilation versus accommodation. I saw some similarities there, but this is on a much broader scale. But the idea of when you take what you know and allow yourself to look at it differently, to the point where you question it, almost to the point of forsaking it; and at the same time, with your practice, you begin to examine it as well; to the point where you look at it, then question it, then examine it, to the point where you let it go. 
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the analogy of the death explains the depths to which you would do that -to such a degree that both would reemerge, and it would still have that same polarity, but yet it would still become cyclical.
Silviane Barbato: Maybe it should be interesting to mention here that "dance" is a term used by the author as it becomes clear in page 6.
Glenda: Yolanda, were you aware that Loewen used "dance" to describe the tension between hexis and praxis?
Yolanda: No, it was just the image that came to me as I read chapter 2.
Glenda: I don't see the word "dance" on page 6. I don't see it on pages 5-8. This was a great section. I underlined and highlighted and wrote margin notes because it was so engaging. I wrote at the bottom of page 5, "Don't separate self from being in the world with its messiness. Teachers do this when they love the child but hate the behavior. The behavior is the child being. We must be with the child's being to go on being together." Uvaldina: Yes. I was looking for that word "cyclical" because I think that's implied that the process is not ever finished; that you just go on to another level, or attack one of those other recesses. It is what she mentioned about those recesses in your implicit knowledge -in your hexis.
Silviane Barbato: Would it be possible to add some more information on this dynamics? Uvaldina: Yes. I was looking for that word "cyclical" because I think that's implied that the process is not ever finished; that you just go on to another level, or attack one of those other "recesses." "The tyche of mastery is the wisdom that sees living on as a work in progress, and the knowledge that such work cannot come to an end and yet, also, must nevertheless, end" (p. 1). It's what she mentioned in the introduction about those recesses in your implicit knowledge -in your hexis, or the "status quo." "Praxis challenges the status quo by opening the previously singular and insular world into its manifold and strange recesses" (p. 2).
Glenda: So, Yolanda, because your primary focus is early childhood, I can see why you would think in terms of little children, whereas my background experience was in teaching in middle school, so I immediately made a connection to when we try to interject something in our teaching that causes disequilibrium for students, and that's why we teach our preservice teachers the importance of either introducing a new way of looking at something or a new concept that then temporarily puts students in disequilibrium and they have to process it. And so when I was reading this, I thought: Is this the same kind of thing? And then I thought: Or, is this a perfect example of how our tacit understandings are coming into play as we try to read this and interpret it? To what degree do we always see things out of some primary understandings that we already have; and is it too difficult to open up wide enough that there is something even more new in this? I kept asking myself: Is there something more new in this that I'm not able to see because my lens is clouded by where I am right now? When you've been in the education business for forty years, how easy is it to really see something new? I don't know if that's making any sense. Because I automatically connected these terms with other terms that I already am familiar with. Then I would ask myself if I am missing something. Is he talking about something that's on an all new level?
Yolanda: I do think the author alludes to the idea of the willingness of the learner, so I think that what you're saying is a very valid point. It does make you realize your own limitations; but at the same time, 
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just the awareness that there is a limitation, I think is a part of that dance. It's a part of our understanding of hexis and practice working together; just the awareness in itself that there is something that can emerge. I think it's like a stepping stone.
Paula: I think that's right on point because in my chapter, Chapter 5, it basically gives the definition of phronesis in a more simplified way as "the ability to reflect theoretically upon one's experiences" (p. 143), and it talks about the hexis and the praxis, like you said how they go together and build on what the author calls "practical wisdom." He's saying that as learners and as teachers, we are trying to get to our own practical wisdom and then help our students find practical wisdom. And like what you said about the dance, in one part he says, Hexis now no longer is naïve about its origins and its inertia, just as praxis cannot rest in technicalities and abstract models. In its turn, praxis, too is transformed, not by disdaining hexis in seeking to supplant it, and neither by merely extending it without being fundamentally logical and critical about it. Praxis is transformed, rather, by deepening its understanding of where its own origins, the culture and historical roots of both custom and experience. (144) And then it talks about critical and theoretical thinking;
The scientific and philosophical attitudes combined are yet practiced by human beings who also must exist in their various cultures as the day to day citizens of living on. It works together and we should transverse the boundaries of each. If we can do both of those things and take both of those things into account, then that's where the practical wisdom comes in. (p. 144) It comes from us. We have to know how to take our experiences, like you said, and then take praxis and discover something new. In this chapter, he's saying that you have to be open to learn from your students. You have to be the student and the teacher. You have to be a lifelong learner, and you have to know that what you know is not the be-all; end-all. That there is more to it, and that someone else know something that you don't know -experiences and all that; and that it changes. It changes with where you are in life, your place of employment, your family structure. As all of that changes, your praxis and hexis changes as well. You have to be able to travel with that and know that this is changing, I'm moving, and this is something new. I'm learning; I'm still learning.
Yolanda: Your points are well-taken in that, going back to Chapter 2, the author gives examples of students that are talking about their teachers and the learning experience. At one point, the author talks about teaching, but not too well. I understood that to mean not too thoroughly. It's being able to present the learning situation and being able to step back because you see your role as you're not giving them everything, but you're allowing enough exposure to step back and let the learner engage in reasoning through that idea of praxis and hexis, and them coming to their new understanding. And then you are a part of that as well because as they grow and learn, you take part in that growth and learning as well.
Uvaldina: So it's not a matter necessarily, of not teaching thoroughly, it's not being dogmatic; not being so pedantic that you convey to your students that this is the answer, this is the way, period, because chapter 3 addresses that.
Yolanda: Yes, and in Chapter 2 as well.
Uvaldina: But in universities that happens sometimes. 
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Glenda: It seems like one of the core ideas for me in the text is this idea that…He's not really putting it out there and saying: "This is my thesis on education." He doesn't use that word, and I think that probably says a lot -the absence of that word, whereas, instead, the concept of teaching and learning is central, and it seems to me that one of the main points is that learning is human growth and development --that life, all of life is growing in our understanding of who we are and how we relate spiritually and physically in this world. It made me think about how standardized education -and we've been moving in that direction for thirty years now -and I think I have seen a demise of the spiritual development of children because of that process. It's almost like society is wanting to define education within a body of knowledge and skills for producing and sustaining a capitalistic society. That's the goal of education. Whereas, I'm old enough that when I was in school it was about pure learning, and learning how to learn. I feel like I'm fortunate that when I went to college, I can remember making a conscious decision that I was going to allow myself to learn whatever I learned in every class that I took. And I look back on it, and I think: How naïve, living in a society that's driven by capitalism; but yet, it's been a great experience to be able to live that way --kind of in a pure state of just learning. And yet, he makes a point on page 11 about…I'm just going to read this one; this paragraph. I had to read this over and over. It's only two sentences, but it's very lengthy. He says, That praxis often stops well sort of coming to terms with hexis, as the vast majority of human thinking is both their tradition and in the world at large is one thing, but that it seeks to insulate itself against the world only further fosters the cloak of cultured invisibility that shields us from our existential condition and masks world as philosophical artifice, from an aberrant to instrumental rationality. [This next section is what I highlighted]. The teacher, or professor, is thus cast as an agent for a fashionable rationale of why the world works in this way and not others; or worse, why it must work only in this way, as it may be the best way. (p. 11) So I think that the whole thesis of this book is that hermeneutic pedagogy is alternative to transmission pedagogy.
That transmission pedagogy has an authoritarian character, no matter how fostered with studentcentered activities so far resisted officially by student course evaluations [and then "dash"], one of the chief divide-and-conquer tools of a suspicious and always-threatened management [hyphen], disallow both the inventiveness of critical theory and the spontaneity of reflective thought. (p. 11) I just thought this was such a powerful statement. Watch how here in our teacher education program, we're always trying to teach the students about student-centered activities. And just this week, I read one student's philosophy of education classroom management paper, and they connected to the philosophy of progressivism because they are going to do student-centered group activities among the students; but everything else in the paper talks about how they are going to set up these rules and the procedures. And I'm thinking: What's going to happen in these classrooms when the students work together? Does it mean they are going to copy each other's work? She's going to put the students in rows to give the lesson and then let them work together on student-centered collaborative activities?
Paula: In rows…
Glenda: Well, they're going to move into groups. Then I think: Where did we start defining studentcentered activities as the follow-up behind transmission; and then the part where they practice, instead of independent practice, you're doing independent practice with three other people at the same table.
Uvaldina: And then you define the activity ahead of time. 
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Glenda: And then I put "The goal of student-centered activities is often static knowledge-based." And still you have those teachers with a goal that in the end those students will have this formula down, or this body of knowledge and they can answer the multiple choice questions on a test. It doesn't really allow for this creative, alternative ways to solve problems.
Yolanda: I have a "wondering" from this because in what you had discussed before… When I was reading this, I began to reflect on my own educational experiences, my own journey, of growing up and approaching school from the standpoint of I saw myself more in the role of understanding the praxis part of it more because I was getting information and I realized that I began to compartmentalize that information. I began to think in terms of: Well, this is THIS world; but do you really understand MY world? And I did not make the connection between the two until years later. But at that point in my life, as a younger person going to college for the first time, I saw that dichotomy, and it was probably self-created, this dichotomy --that that was THIS world, and I'm headed for THIS world. And I'm hoping to get some things here that will be a part of MY world, but if I don't, I'm not worried about it. It was later that I began to put the two together, so I wondered… It was like I was seeing a little reflection of myself in this -to see my own growth and journey and my own development, interpretation, and understanding. I thought it was interesting how the author said the two actually do a dance; or the two work together to where they bothit comes to a point where you reject both, only to bring them back together again -it recycles. And there was another reference (I actually had to look this word up), and this is another mythical character, this character J-A-N-U-S, Janus. It refers to a character that is the god of beginnings, and I made the association with that cyclical process of learning, that learning is a process of constant new beginnings. So, you start with something; you begin to put the pieces of information together -your information; what you're hearing and you let that permeate to where; you let it gel together, then you put it aside, or break it, or destroy it, only to let it resurface again into something different. It almost mirrors the rock cycle in science. You know how rocks will start out one way, and they will mix, and they will break apart, and they will re-mix. It's kind of like the science of the Earth. So, from an experiential standpoint, learning is similar, in that it starts off one way, and different factors -I guess metaphorically, you could call it different temperatures, and different conditions come. So what happens to rocks is that it breaks down and it reforms; and it breaks down and it re-forms. In the Earth, we see that happening over thousands of years. Similarly, in the human development, are we seeing that same process? I would also love to get insights from a historian because I think about the idea of hexis and praxis as I remember studying about the Dark Ages of 400 years in history class. They called it the Dark Ages because during that time, no new ideas were readily embraced. It was a time in history when there was such a connection to the status quo, that new ideas from someone such as Galileo and others were heretical. You know, the Earth is definitely flat. How dare you question that! Of course, now we see. And even in your biblical readings, you can read some passages and realize that the writer's perspective was from an idea that the world was flat, which is why you get references to -Is God up there or down? -because the thought process is linear. So the message is still there interpretively, but when you dig deeper, you can see the perspective of the writings. So those are the things I was wondering about.
Glenda: I was wondering, as you were reading these, did any of you think about some major concept or belief or traditional way of looking at something that is critically important in society; that your perspective has changed as a result of your life experience in connection to that. Uvaldina: Yes, there's a section here that says that change does not come without confrontation, and I hate confrontation. To me, it's painful, but I am paired with someone who is a confrontationist because he's a journalist and he questions everything; and that has been painful for me. But I have seen things -it has opened my eyes to some things that I was not willing to see before. And I shake my head and think: I 
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can't believe I used to think that! The confrontation, the questioning has helped me break apart my hexis. And it's very liberating. It's very frightening, but it's liberating. And now, as a result, I can see where other people are fossilized in their thinking and aren't willing to be open and have this reflection, and to take advantage of the life experiences of others to see things in a different light. Yolanda and I were discussing that the other day, because we always have open conversations. She was talking about how some African-American people now are willing to see Hispanics and immigrants in a different light because it was so closed before, and she is beginning to see that transformation; and I am, too. They're beginning to make the connection about how their struggles are so similar. And especially in this area, that's been a big issue because people want to hold on to the progress that has been made and not let anyone take it away. It's been very frightening to try let go of that even just a little bit. I don't know how that has happened, but it has.
Yolanda: We see that in our students.
Uvaldina: Yes, in the students.
Yolanda: It's a beautiful thing. Once our students are in class together and they get a chance to discuss culture in classes like Foundations, where you're developing your philosophy and we talk extensively about culture; we see the openness and we see the willingness to share and consider another viewpoint that at one time either was that was challenging, or was something you had not thought about before.
Uvaldina: It's frightening.
Yolanda: It can be frightening, if you've thought about things a certain way, and you come into a public circle and it gets questioned. It can be frightening, but once you press through that and you stay open and you listen, you see the rewards in it yourself, and you see your students wrestle with it and then you see them show appreciation for having taken the time to look at it and not be frightened away. I think another aspect of it, too is in personal responsibility. As I was sharing before, looking at my own educational experiences, seeing myself question what seemed to be the norm and then realizing my own part in it.
Glenda: Can you give an example?
Yolanda: Yes. When I was a college student, I had come from an African-American poverty background, and I went to a university where there were students, from what I could tell, that came from families with means. I saw that situation initially as a situation that was against me; that I had to fight, and I realized later that at that time, that some of that fight was within myself. It was not all outer circumstances, and I realized: Wait a minute! I can change the outer circumstances. What I'm perceiving to be against me is not against me at all. This is actually something that can benefit me if I choose to let it be a benefit to me. So that was a shift in my thinking, and it helped me to embrace what I perceived to be as mainstream thinking, but I embraced it differently in a way where I didn't feel like it was something that was just being told to me; and you have to take it, just because it's being told to me; but rather I can accept it as a part of society, and I can use this information to my benefit.
All of this points to the direction not of ploy -for this seeks to use the known in a manner which sabotages the others' self-understanding rather than aiding its maturing -but of play -which seeks rather the opening up of the self to the other in the risk of movement away from what has been as self. Common to the ethical notions of the 'neighbor' and virtue, practical wisdom as a sudden abode of Being in the language of learning appears but cannot root itself. Even learning from one's experiences means also and inevitably to apply them elsewhere in the form of understanding a new experience. In the encounter with the newness of what has the potential to become "hermeneutic" in the sense of both its demand that we interpret it and in doing so, its demand to overturn our prior prejudices, we are in a similar position as the child who learns in innocence, and hence the notion of playing has this added overtone of the absence of knowledge which is always to come: "In the Greek expression paideia, there is an echo of the lightheartedness and innocence of children's play. Its authentic 'object', if we can apply this word at all, is the beautiful. But that just refers to everything that commends itself without being of use for R15 anything, so that nobody asks what is its purpose" (Gadamer 1998:9). It is not that education has no purpose. Its telos seeks itself, that is, just like play, love, or nature, the ever-renewing properties of learning allow it to become a perennial part of the human condition and take its place alongside these other forms of beauty. So learning and therefore teaching must have this hermeneutic character, and it is through the playful creativity and endlessly seeking curiosity that human learning take their particular form, and thus also that human intelligence takes on its characteristic manner of searching, whether it be for its own origins or for a benevolent future. (p. 148-149) Uvaldina: You see, you made connections to early childhood, too.
Glenda: Yeah, you did. I was thinking that's totally early childhood. We can continue to be like children our whole life.
Yolanda: We could. You know, tying that to an adult perspective, though. When I was teaching in my early childhood class, we began to touch on issues related to behavior guidance, and we laughed about some of the things we experienced as children in the area of behavior guidance. How do we look at that now as we are practicing to be professionals who guide the behavior of young children? And so we talked about the role of humor; and how sometimes when a situation or a topic is difficult to discuss or explore, a lot of times in human nature, we'll break the ice with humor. In my wondering about that -and I'd love to explore more -is that the adult way of playing? We come across concepts and beliefs that are uncomfortable. This is why we like to sit and hear comedians. A comedian will say things that we wouldn't dare say.
Paula: And about very serious things -very serious things.
Yolanda: Yes, they are serious things! And we'll sit there and allow ourselves to be entertained by it, and then later think about it. So, it's just a wondering. It just seems like an adult form of play.
Glenda:
If it reaches the point of changing our way of viewing and acting. In my critical reading class, I always have my students read this article about John Dewey on reflection, and if they really understand what the author is saying about John Dewey and reflection, they will come to understand that you have not done reflection if it does not result in changed action. If there is no action following it, reflection has not taken place. In education, we've reduced most academic reflective activities to just saying what you're thinking. It's not true reflection. It's just an academic analysis. When I was teaching in Indiana, our students did part of their portfolio in one semester, and then the next semester they did the second part, similar to what we do here, except there, you didn't totally start over and do a new portfolio; it was progressive. So, when I scored the portfolio in part two, what they put in during that section was much different from what was in the first section. Most of their artifacts in the first section came from their ed. psych class. The professor in that class was pretty much a behaviorist -he lectured, you took notes, you memorized a lot of information, you had multiple choice tests, and the artifacts were just very perfunctory -I don't really know what word to describe them. The reflections seemed more descriptive than deep thinking. And so for the first assignment in my class the next semester, they had to read this article, and then they had to look at all of their reflections that they had put in their portfolio and tell which ones, if any, met John Dewey's definition of reflection. And they would all come to class with such high anxiety -does that mean that they had to take all of these out of their portfolio because none of them had resulted in any action -they were just descriptive. I said, No, you can leave them. That's baseline where you are on reflection. But what you do this semester should look very different with your new insight on what it means to be reflective. And it was phenomenal; you could see such a drastic difference in the portfolio,
